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Lesson Plan Rationale

· For each lesson, please respond to the questions below on a separate piece of paper. If a question is not relevant to your lesson or class, please indicate that the question doesn’t apply.    

· If you plan to address a question in a subsequent lesson, but not in this lesson, please indicate this next to the question.  
Learning Target(s)

a. How do the learning targets relate to EALRs, GLEs, state learning goals, district goals, school goals, or classroom goals?
The classroom’s goals for this year include encouraging students to step into American Literature as writers, now that their literature study is approximately up to date.  This goal includes teaching students to write some poetry, fiction, and non-fiction. Today’s poem will be the first they have written for this unit and begins the process toward their confidence as creative writers.

With reference to the state’s learning goals, today’s poem writing helps students specifically achieve Writing GLE: 2.3.1 “Uses a variety of forms/genres” and Reading GLE 2.3.4 “Synthesizes information from a variety of sources.”

b. How do the learning targets relate to previous and future lessons (explain or provide a unit plan)?
Students have recently 1) gotten their creativity flowing with a prose exercise and 2) read and listened to a variety of poems.  Hence, by using a newspaper articles for inspiration, students will take the next step toward creative writing that is wholly their own.  After this lesson, students will write poetry using a number of other methods and will transition also to longer prose fiction.
c. How do the learning targets incorporate a multicultural perspective?
The target is to reinterpret a current event from one’s own unique perspective, to take current culture and re-express it.  This, after all, is how a multicultural society functions.  While beginning our creative writing unit, we have heard about poetry from both African American and Cambodian perspectives, and we plan to stress multicultural sources of literature as we create our own contributions to American writing. 
d. Why are the learning targets appropriate for all students in the class (highlight any modifications for individual students)?
The skills—identify the main point and significant implications of a news article and re-express the ideas in a poem—are appropriate for all students. The step-by-step instructions given enable all students to approach competence.  Specific modifications will be made for length, and extra guiding prompts will be given those students for whom ideas are not as free-flowing as could be wished. Because students are asked to take their words directly from a news article, the need for “inspiration” will not be a barrier to lower-achieving students.  Also, at the other end of the scale, I will encourage certain students to exercise extra freedom in writing their poems, as they may wish to draw more on their own words rather than limit themselves to the article’s words. Since there is a large amount of leeway in the actual product that students turn out, there is room to adapt the process for individuals.
Assessment Strategy
a. How does the assessment strategy accommodate students at different developmental or achievement levels?
Credit for completion encourages students at all ability levels to make a stab at giving their best effort.  Also, credit for completion allows me to focus on giving focused constructive feedback instead of grades.  I can assess what students at various achievement levels need before they get to the stage at which a “grade” is connected to assessment.  After students have written a few poems, they will be asked to select one or two which they would like to have actually “graded.”  Grades for students with educational modifications designated on the basis of developmental need will reflect adjustments to the expected product—that is, since I will individually adjust what certain students need to create, I will be able to uniquely assess their product.
b. How does the assessment strategy respond to differences in students’ cultural and linguistic backgrounds?
Nothing in this specific product (simple news analysis and the production of a brief reflective poem) is contrary to or beyond the reach of the backgrounds represented in this class.  In fact, because students may choose their own articles, cultural differences should add to the breadth of writing the class produces. Also, when students share their poems in small groups and with the class as a whole, the differences in backgrounds will allow students to see how an individual’s background may color his or her response to current events. Finally, individual feedback and student-teacher conferences conquers most of the misunderstandings based on culture or other prior experiences.  
Learning Experiences

a. How have you demonstrated your understanding of students’ cultural backgrounds, ethnicity, first language development, English acquisition, socioeconomic status (SES), and gender?
The students in my classes seem to read the newspaper more than the average high school student, largely because daily newspapers are available at Jackson, and because most of their families are in the middle class bracket to which most of the news is targeted. Hence, because they are used to reading the paper, they should be comfortable with and interested in using it to create poetry.  
b. How do the experiences accommodate the learning needs of students with disabilities or 504 students?
The detailed model I provide should help students with disabilities or 504 plans to understand the project instructions.  Most of the 504 or IEP students I have need extra skill development in expressing their ideas coherently, confidently, and creatively, and this poetry experience will address those needs.  Also, during the individual paragraph work time, I will check with certain students to modify the length and recommended content of today’s paragraph.  The skills taught and required are suitable to all ability levels represented.

c. How do the experiences incorporate multicultural perspectives?
The articles available treat issues and events that appeal unequally to various cultural perspectives—that is, some articles will appeal more to some backgrounds than to others.  However, this element (“multicultural perspectives”) is mostly addressed in other lessons, when we look at published poetry and fiction that stems from a variety of cultures and uses culturally specific concepts to speak to a broader human audience. 
d. How do the experiences stimulate student problem solving and critical thinking?
The entire exercise is a puzzle—students must look at an article, create their own puzzle pieces from the material available, and assemble them into a new poem.  Every step of this process requires critical thinking and problem solving. 

e. How do the experiences create an inclusive and supportive learning community?
The teacher will share first, hazarding herself upon the altar of public appraisal, in order to help students feel more comfortable sharing their own writing. Also, because students will share first with their table groups, they will be more willing to speak both to share their own work and to comment upon their classmates.’ The poems that get shared with the entire class will be nominated at each table, so that those students who share with the whole class have already had the affirmation of their peers and hence are likely to not feel so nervous about sharing again. 

f. Describe the research base or principles of effective practice that form the basis of the learning experiences.\
Madeline Hunter’s teaching for mastery: modeling(guided practice ( independent practice

It’s also best practice to use examples and situations that could be relevant to students’ lives.  The events related in Everett’s Herald newspaper are local and relevant to students lives both now, as community members, and in the future as they learn how to take their places as discerning local, national, and global citizens.
Family Interactions

a. Describe your plan for collaboration with families to support student learning.  Your plan must address how you will use personal contact (e.g., telephone, home visit, written correspondence) to communicate with families.  Your plan for collaboration with families may extend beyond the specific lesson you are teaching for the observation and may incorporate plans that are part of the larger unit of instruction. (Prior to the observation of your teaching, provide your evaluator with copies of any materials you plan to use in your planned interactions with families.)
At the beginning of the semester, I sent a syllabus and a letter home to parents, introducing myself and outlining the semester, and I received back a signed note from the syllabus, listing a parent or guardian’s email address.  I have had some good email conversations with students’ parents. As the semester winds down, I am planning to send more emails and make a few phone calls both to give good reports of students’ accomplishments and to enlist families’ aid in getting a few grades above the high-water mark. 
Positively Impacting Student Learning
1. What evidence can you provide that you have positively impacted student learning through this lesson?
The poems themselves will show that students have actively engaged with current events and made some significant connection to their own lives or opinions.  The product will show that students have learned how to use poetry as a tool for assessing and re-expressing events. Also, when students share, it should be apparent that they are gaining at least some confidence in expressing their own ideas, especially since creative writing often causes more anxiety in sharing than does other types of writing—more of the writer is at stake.  If they can create this poem, then not only are they able to assess and re-express ideas, but they have a product of which they can be proud to show for it.
